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THE SECOND ANNUAL CONFERNCE OF THE
ISRAELI SOCIETY FOR COMPARATIVE EDUCATION

Thursday, 31.3.2016 9:00 - 19:00
Weissfeld Hall, Bar-llan University

9:00 - 9:30 Gathering, Refreshments

9:30 - 10:00 Greetings:

Dr. Julia Resnik, President ICES, The Hebrew University of Jerusalem

Prof. Zehavit Gross, President elect ICES, and UNESCO/Burg & Sal Van-Gelder Center Chairholder, Bar-llan
University

Prof. Josef Deutch, Dean Faculty of Social Sciences, Bar-llan University

10:00 - 11:30 Keynote Lecture:

Carlos Alberto Torres (UCLA)

Distinguished Professor of Education and UNESCO CHAIR in Global Learning
and Global Citizenship Education Director of the Paulo Freire Institute President
of the World Council of Comparative Education Societies (WCCES)

THE DIALCTICS OF THE GLOBAL AND THE LOCAL IN COMPARATIVE EDUCATION

Discussant: Dr. Halleli Pinson, Ben-Gurion University
11:00-11:30 Coffee Break
11:30-13:00 Parallel Sessions:

Session | - Economics, education and society in Israel
Chair: Dr. Iris Ben-David Hadar, Bar-llan University
Feldman Hall, Room 201

Mor Zahavi, Bar-llan University

Choice and efficiency in education: New perspective on the Tiebout Model

Sammy Attar, Bar-llan University

Supplemental resource allocation and its contribution to the design of the distribution of
educational outcomes: The case of local authorities in Israel

Zhehorit Dadon-Golan, Bar-llan University

(In)equality in the Israeli education system. Trends and causes; 2001-2011

Session Il - Policy, culture, and the Israeli classroom: A comparative look at Israeli
pedagogy

Chair and Discussant: Dr. Halleli Pinson, Ben-Gurion University

Weissfeld Hall

Prof. Adam Lefstein & Dr. Yariv Feniger, Ben Gurion University

Developing and communicating useful comparative pedagogy knowledge

Mirit Israeli & Itay Pollak, Ben Gurion University

Discourse and activity at Israeli primary schools: A quantitative description

Dr. Aliza Segal & Prof. Adam Lefstein, Ben Gurion University

Student participation in Israeli primary classrooms: Exuberant yet voiceless

Itay Pollak, Dr. Aliza Segal, Prof. Adam Lefstein, & Dr. Assaf Meshulam, Ben Gurion University
When politically charged topics meet classroom realities: Teaching the legacy of Israel’s founding
fathers



Session lll - Administrators and teachers in a global era: Various challenges
Chair: Prof. Fadia-Nasser-Abu-Alhija, Tel-Aviv University
Feldman Hall, Room 102

Islam Abuasaad, Ben-Gurion University

Teacher professional pedagogical discourse in schools in Israeli Arab education

Hanita Hadad, Ben-Gurion University

The reconstruction of teachers' role in neo-liberal era- a view from the Israeli Jewish periphery

Dr. Min Zhang, The Hebrew University of Jerusalem

Getting your students to perform well: Evaluation, management, and the making of “Good
Student” in China’s public schools

Prof. Clara Sabbagh, University of Haifa & Prof. Nura Resh, Hebrew University of Jerusalem

Notions of social justice and educational globalization: Evaluations of Israeli teachers and students
across sectors

13:00-14:00 Lunch Break
14:00-15:30 Parallel Sessions:

Session IV: The Family - From a comparative perspective
Chair: Prof. Edna Lomsky-Feder, The Hebrew University of Jerusalem
Weissfeld Hall

Dr. Deborah Golden, University of Haifa

Dr. Lauren Erdreich, Levinsky College of Education; MOFET Institute

Dr. Sveta Roberman, Gordon Academic College for Education, Research Institute for Innovation in
Education, The Hebrew University of Jerusalem

Concerted cultivation and natural growth: Perceptions of a proper education for children among
Russian, Palestinian and Jewish middle-class mothers in Israel

Adam Haisraeli, The Hebrew University of Jerusalem

A family as a change agent: A comparative look at family capital

Dr. Yosepha Tabib-Calif, The David Yellin College of Education

Family and ethno-class boundary-work

Session V: Arab-Jewish bilingual education in Israel: implications for advancing

social change through education in conflict-ridden areas
Chair: Dr. Zvi Bekerman, The Hebrew University of Jerusalem
Feldman Hall, Room 102

Dr. Merav Ben Nun, Oranim Academic College, Hand in Hand Organization

Expanding the impact of integrated schooling: Developing shared communities and shared spaces
in societies segregated by conflict

Dr. Assaf Meshulam, Ben Gurion University

Contextualizing motivation for bilingual education in Israel and the US

Dr. Bob Mark, Wahat al-Salam/Neve Shalom

On locating the culture in multicultural education

Session VI: Inequality and achievements in education
Chair: Dr. Julia Resnik, The Hebrew University of Jerusalem
Feldman Hall, room 201

Nahum Blas, Taub Center for the Research of Social Policy in Israel, The Hebrew University

Can Gulliver and Lilliput face the same problems? The impact of demographic and socio-economic
trends on educational policies in United States and Israel?

David Maagan, Central Bureau of Statistics, Bar-llan University

Differences in the future achievements of the Meitzav examinees in Israel (A Ten-year follow-up
findings)

Dr. Noga Magen Nagar, Gordon College, Bar-llan University

Implementation of a national ICT program towards narrow the digital divide between students in Israel



Erez Zavelevsky & Dr. Orly Shapira-Lishchinsky, Bar-llan University
Testing the relationship between perceptions of parental involvement and academic achievements
in Israel through international assessment tests (TIMSS)

15:30 - 16:00 Coffee Break
16:00-17:30 Parallel Sessions:

Session VII: Patterns of religious feminist discourse among religious women (Jews

and Arabs) in Israel, a comparative perspective
Chair: Prof. Zehavit Gross, UNESCO/Burg & Sal Van-Gelder Center Chairholder, Bar-llan University
Feldman Hall, Room 201

Rodayna Badir & Dr. Joseph Klein, Bar-llan University

The conflict between commitment to work and to family among female high school teachers in the
Arab society in Israel

Samahar Altory, Bar-llan University

Affinities between socialization processes in Israel’s education system and the development of
female identity among Bedouin women

Aviva Almo, Bar-llan University

The identity of women of Ethiopian origin educated in an ulpana

Session VIII: Ethics and education in teachers and students opinion

Chair: Prof. Yaacov Iram, Bar-llan University and the Western Galilee College, President and Founder of
ICES

Weissfeld Hall

Prof. Nura Resh, The Hebrew University of Jerusalem & Prof. Clara Sabbagh, University of Haifa

Sense of justice in school and civic education

Dr. Orly Shapira-Lishchinsky, Bar-llan University

Critical ethical incidents: Towards ethical education for teachers

Avy Hemy, Ben- Gurion University

"The urine on the floor- this is our DNA": The camera as a tool for lower class student's 'voice' of to
be heard by

Dr. Najwan Saada, Beit Berl College

Religious literacy in public schools in multi-faith societies: Dilemmas and challenges

Session IX: Globalization, Citizenship and Otherness
Chair: Dr. Gal Levy, The Open University
Feldman Hall, Room 102

Lilach Grunfeld-Yona, the National Academy of Sciences,

What solutions do education systems in selected countries offer for the challenge of diversity
among pupils?

Heela Goren & Dr. Miri Yemini, Tel Aviv University

Global Citizenship for all? The emergence of the GCE gap

Alexandra Fulop & Dr. Miri Yemini, Tel-Aviv University

Globalization and education as seen through the media: A comparative study

Ravit Mizrahi-Shtelman & Gili S. Drori, The Hebrew University of Jerusalem

"Taking root and growing wings”: On the concept of glocality from the perspective of school
principals in Israel

17:30 - 18:10 Poster Session - Weissfeld Hall
18:10 - 19:00 Plenary sum up session - Weissfeld Hall
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Dear Colleagues,

With a sense of great pleasure and anticipation | welcome you to the second annual conference
of the Israeli Society for comparative education.

The abstracts of the presentations appear in the following pages of this booklet.

Comparative education research is one of the most riveting fields of contemporary research
into education. Comparative education encapsulates distinctive interdisciplinary aspects. The
conference will present some of the pivotal themes with which present-day comparative

education research engages, in Israel and elsewhere.

The first session entitled: Economics, education and society in Israel focuses on the
following questions: to what extent, if at all, equity is achieved in the Israeli educational
system? What is the trend of (in) equality in educational opportunity over the last decade? What
are the factors and sources of (in) equality in education? To what extent, if at all, supplemental
resource allocated by the municipal (local) authorities in Israel contributes to achieving equity?
And what is the relationship between choice and efficiency in education?

The second Session entitled Policy, culture, and the Israeli classroom: A comparative look
at Israeli pedagogy focuses on the questions: Is there a pedagogy that is uniquely Israeli?
What can we learn about Israeli pedagogy using the same tools that have been used to study
pedagogy in other countries? In what ways are the surrounding culture and policy environment
reflected in classroom practice? While public and policy attention are focused on comparing
the Israeli education system to others using standardized testing (e.g. PISA and PIRLS) as the
sole measure, we offer a deeper look into classroom life, looking at teaching practices, lesson
activities and classroom interaction as a base for understanding pedagogical differences and

similarities.

The third session entitled: Administrators and teachers in a global era: VVarious challenges
focuses on the following issues: Teacher professional pedagogical discourse in schools in
Israeli Arab education; The reconstruction of teachers' role in a neo-liberal era - a view from
the Israeli Jewish periphery; Getting your students to perform well: Evaluation, management,
and the making of “Good Student” in China’s public schools; Notions of social justice and

educational globalization: Evaluations of Israeli teachers and students across sectors.



Session IV entitled: The Family — From a comparative perspective explores ‘family work’
as an agent of socialization in everyday life while focusing on the family's role in
intergenerational mobility. The concept 'Family work' indicates the messages the family
communicates to its young ones, the family division of labor, the various practices its members
carry out in routine life and the ways it uses its material and symbolic resources. Each paper in
the session studies a different aspect of family work, yet they all share three common points of
departure: First, the family is both an agent of change and of reproduction. Second, the family
work varies according to its ethno-class context. Third, all the papers employ qualitative-

interpretative methodology.

Session V entitled: Arab-Jewish bilingual education in Israel: implications for advancing
social change through education in conflict-ridden areas will discuss integrated Arab-
Jewish bilingual schools and argue that they may not be a major force in the Israeli education
system, however it has become difficult to ignore the challenges that they present to commonly-
held perceptions of what Jews and Arabs can and cannot do together. This panel examines
Arab-Jewish bilingual education in light of attempts elsewhere in the world to advance social
and political change through multicultural educational work. This turns the speakers' attention
towards aspects of Arab-Jewish education, both in the classroom and outside of the school, that

have yet to be addressed by literature in the field.

The sixth Session entitled: Inequality and achievements in education deals with the
following issues: Can Gulliver and Lilliput face the same problems? The impact of
demographic and socio-economic trends on educational policies in United States and Israel,
Differences in the future achievements of the Meitzav examinees in Israel (A Ten-year follow-
up findings). Implementation of a national ICT program towards narrow the digital divide
between students in Israel, Testing the relationship between perceptions of parental
involvement and academic achievements in Israel through international assessment tests
(TIMSS).

Session VI entitled: Patterns of religious feminist discourse among religious women (Jews
and Arabs) in Israel - a comparative perspective is aimed at analyzing patterns of the
religious feminist discourse that has developed in Israel among religious women, religious

Zionist women, Muslim women, women of Ethiopian origin, and Bedouin women.



Session VIl entitled Ethics and education in teachers and students opinion will focus on
the following issues: Sense of justice in school and civic education; Critical ethical incidents:
Towards ethical education for teachers; "The urine on the floor- this is our DNA": The camera
as a tool for lower class student's 'voice' of to be heard; Religious literacy in public schools in

multi-faith societies: Dilemmas and challenges.

Session IX entitled: Globalization, Citizenship and Otherness will discuss the following
issues: What solutions do education systems in selected countries offer for the challenge of
diversity among pupils? Global Citizenship for all? The emergence of the GCE gap;
Globalization and education as seen through the media: A comparative study; "Taking root and
growing wings”’: On the concept of glocality from the perspective of school principals in Israel.
| very much hope that the conference will encourage a significant research-based debate that
in turn will yield interdisciplinary research collaborations between researchers with diverse
outlooks and worldviews using different methodologies.

Best wishes to all for an enjoyable and thought-provoking experience

Prof. Zehavit Gross,
President Elect

The Israeli Society for Comparative Education (ICES)
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EcoNOMICS, EDUCATION AND SOCIETY IN ISRAEL
Chair: Dr. Iris Ben-David Hadar
Dr. Iris Ben-David Hadar and Dr. Joseph Klein
Bar-llan University

The Declaration of Human Rights acknowledges education as a fundamental right stating that
everyone has the right to education. The question of financing this right, in recent years, is
debatable as the composition of educational funding has changed and the extent of educational
choice has increased. These changes raise questions regarding the right to education and
achieving equity.

This panel is focused on the following questions: to what extent, if at all, equity is achieved in
the Israeli educational system? What is the trend of (in) equality in educational opportunity
over the last decade? What are the factors and sources of (in) equality in education? To what
extent, if at all, supplemental resource allocated by the municipal (local) authorities in Israel
contributes to achieving equity? And what is the relationship between choice and efficiency in
education?

The panel is comprised of three presentations. The first, by Zehorit Dadon-Golan, is titled “(In)
Equality in Education in Israel”. This research is focused on developing a conceptualization
for (in) equality in education, and investigating the extent to which educational equality of
opportunity is achieved in Israel along the last decade. The second, by Sami Atar, is titled “The
Relationships amongst the Distribution of Local Funding and the Educational Achievement
Distribution”. This work is focused on analyzing the relationships amongst the distributions of
resources allocation and the extent of equality in educational achievements (academic and non-
academic). Finally, the third presentation by Mor Zahavi, is titled “Choice and Efficiency in
Education”. This research develops a new theoretical approach for measuring educational

efficiency.
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CHOICE AND EFFICIENCY IN EDUCATION: NEW PERSPECTIVE ON THE TIEBOUT MODEL
Mor Zahavi
Bar-1lan University
In recent decades, few reforms designated at increasing education systems’ efficiency are put
forth in Israel and worldwide. Most of these reforms share common ground - a Tiebout’s Model
(1956) rationale, which predicts increased efficiency, as consumers’ locational choice
increases.
The objective of this research is to investigate the relationships described in the Tiebout Model,
between the level of locational choice and the level of efficiency of education systems. The
impact of this mechanism was studied by various researchers; e.g, Hoxby (2000), which
demonstrated that higher levels of locational choice, are correlated with higher levels of
efficiency. According to Hoxby, the magnitude of the Tiebout mechanism is material.
Nevertheless, other scholars (Rothstein, 2003; 2004) questioned Hoxby’s findings.
The methodology of this research includes (a) a theoretical advancement in the
conceptualization of ‘efficiency’ in education, as well as constructing a new equilibrium for
the updated Tiebout’s model, and (b) an empirical estimation of the model fundamental inter-
relations. While earlier studies argue that ‘efficiency’ in education is the ratio between ‘per
student expenditure’ and achievements’, we suggest to add the ‘private expenditure on private
tutors’. Neglecting to so might produce underestimated coefficients.
This study further presents an empirical estimation of the co-relationships between choice and
efficiency in the Israeli public education system, whilst providing an innovative Instrumental
Variable (IV) which, along with the 2SLS methodology, can deal with the Endogeneity
challenge (a bi-directional influence between the dependent and independent regressors, in our

case - choice and efficiency).
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SUPPLEMENTAL RESOURCE ALLOCATION AND ITS CONTRIBUTION TO THE DESIGN OF THE
DISTRIBUTION OF EDUCATIONAL OUTCOMES: THE CASE OF LOCAL AUTHORITIES IN
ISRAEL
Sammy Attar
Bar-Ilan University
In recent years there has been a change in the combination of education funding sources. In
the United States, for example, the change is characterized by an increase in the percentage of
funding from the federal level along with a decrease in the rate of funding from local
governments. In contrast, in Israel there has been an opposite trend (i.e., an increasing trend
the rate of local funding). These changes raise questions regarding the right to education and
equal opportunities. One of the central questions in the professional literature examines
whether local funding is more or less effective, efficient, and fair than federal or central

funding.

This research discusses to what extent, if at all, the transition to local education funding in
Israel affects the achievement of equal opportunities in education. Israel is an interesting case,
because in Israel the wealthier municipalities allocate larger resources to education than the
law stipulates. In addition, there are municipalities that participate in matching (i.e., programs
that require the municipality to allocate budgets as a condition to receiving additional funds
from the federal government or private organizations). Weaker municipalities often find it
difficult to make the required payments (i.e., local government's percentage of participation in
education spending including transportation, personnel, teaching hours, etc.), and the level of
educational services are likely to be hurt as a result.

This paper discusses the following questions: what are the components of the municipal
education budget? What are the measurements used to determine success of each component?
To what extent, if at all, is municipal supplemental resource allocation effective, and to what

extent, if at all, does it contribute to the success of the municipal education system?
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(IN) EQUALITY IN THE ISRAELI EDUCATION SYSTEM. TRENDS AND CAUSES; 2001-2011
Zehorit Dadon-Golan
Bar-1lan University
The study of inequality in education is at the heart of the academic and public discussion
worldwide, as well as in Israel. In light of its importance, there is a need to develop a
conceptualization and to conduct an in-depth analysis of inequality.
The current literature provides two general indices which measure inequality: standard
deviation and the Gini coefficient (Tomul, 2011, Thomas et al., 2002). Indeed, several countries
estimate inequality in education using percentages, achievements’ averages, and differences in
averages. However, these measures are not appropriate for comparison over time.
The objective of this study is to conceptualize and to develop new indicators for inequality.
These indicators were used to measure trends in inequality in education, as well as its origins
and causes in Israel along the last decade. Israel presents a noteworthy case study, in light of
its high inequality of students’ achievements compared with other OECD countries.
The methodology of this study is constructed of conceptual development for estimating
inequality in education based on the Gini coefficient and Thail index. Furthermore, a logistic
regression modified for measuring inequality in education was developed.
Results suggest there is an incremental trend in inequality along the last decade. Gender,
Socio-economic strata, and Ethnicity are main factors in explaining inequality. Inequality
originates from intra-group differences. Its sources thereof are: origin, gender, parental
education, and previous achievements. Finally, the inequality trend across these factors is

maintained in the last decade.
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POLICY, CULTURE, AND THE ISRAELI CLASSROOM: A COMPARATIVE LOOK AT ISRAELI
PEDAGOGY
Chair & Discussant: Dr. Halleli Pinson
Ben-Gurion University

Is there a pedagogy that is uniquely Israeli? What can we learn about Israeli pedagogy using
the same tools that have been used to study pedagogy in other countries? In what ways are the
surrounding culture and policy environment reflected in classroom practice? While public and
policy attention are focused on comparing the Israeli education system to others using
standardized testing (e.g. PISA and PIRLS) as the sole measure, we offer a deeper look into
classroom life, looking at teaching practices, lesson activities and classroom interaction as a
base for understanding pedagogical differences and similarities.

This session is devoted to findings from the Inside Israeli Pedagogy research study recently
completed by the Laboratory for the Study of Pedagogy research group at Ben-Gurion
University of the Negev. This study builds upon a longstanding tradition of research on
classroom discourse (e.g. Cazden, 2001; Mehan, 1979; Sinclair & Coulthard, 1975), as well as
large scale studies of classrooms in countries including the United States (Goodlad, 1984),
England (Galton et al., 1999), and Singapore (Hogan et al., 2012). The study utilizes the
framework created by Robin Alexander for the study of pedagogy across five countries
(Alexander 2001), comprised of the following three components: (1) “The observable act of
teaching”; (2) “the ideas which inform it”; and (3) “the macro-micro relationship which links
classroom transaction to national policy via the curriculum” (Alexander 2009, p. 928).

The data set includes 112 video-recorded lessons from seven classrooms in two Israeli primary
schools, interviews with the participating teachers, and focus groups with twelve groups of
teachers in six schools. Data analysis included systematic observation of a sub-sample of 28
lessons and descriptive statistics; detailed micro-analysis of select case study lessons; and
thematic analysis of the focus group data. The four papers in the session highlight: (1) the
methodological contribution of the study to comparative education; (2) quantitative analysis of
discourse in Israeli classrooms, in comparison with data from other countries; (3) explication
of the impact of the policy environment surrounding dialogic pedagogy upon classroom

practice; and (4) analysis of the treatment of politically charged topics in the Israeli classroom.
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DEVELOPING AND COMMUNICATING USEFUL COMPARATIVE PEDAGOGY KNOWLEDGE
Prof. Adam Lefstein and Dr. Yariv Feniger
Ben-Gurion University

What happens in Israeli classrooms, and why? What should teachers be doing differently?
Paradoxically, most observers of Israeli education can offer well-developed answers to the
latter question, but very few have better than a vague and impressionistic idea of how to answer
the former question. Upon what basis can we make judgements about how Israeli pedagogy
should be improved if we are relatively ignorant about status quo practice in Israeli classrooms?
Likewise, practical proposals for improving education are based on implicit theories of change
regarding what policies, technologies, ideologies or interventions shape practice. However,
we know surprisingly little about the relative influence of such factors in Israel, except through
a small number of case studies, personal anecdote, or by analogy from other systems that have
been subjected to rigorous and systematic study.

The Inside Israeli Pedagogy study sought to contribute to Israeli educational policy and
teaching practice through the development of usable and accessible knowledge about
pedagogy, instructional improvement and the ways in which educational policy affects
classroom activity, and the sharing of this knowledge with policy-makers and practitioners.
This paper reviews the project’s methodological foundations, research design and knowledge
communication activities. In particular, we analyze the ways in which practitioners and policy-
makers have responded to various aspects of the research, which aspects have resonated and in
what ways, and what lessons learned about the development and communication of

comparative pedagogy.
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DISCOURSE AND ACTIVITY AT ISRAELI PRIMARY SCHOOLS: A QUANTITATIVE DESCRIPTION
Mirit Israeli and Itay Pollak
Ben-Gurion University

Israeli educational discourse is laden with proposals for improving teaching and learning in
schools, yet there has been little empirical evidence of actual practice in classrooms. We have
conducted systematic analysis of discourse and activity of twenty-eight lessons sampled from
our 112-lesson data set, in a way that enables us to quantify and describe the Israeli classroom
and compare it with data from around the world.

We developed a coding scheme based upon those used in similar studies (Hogan et al., 2012;
Smith, Hardman, Wall & Mroz, 2004) and adapted to the purposes of this study and the data
from the Israeli context. We analyzed the data at three levels: by activity (n=308), by topical
segment (n=1364), and by utterance (n=13,117). The analysis of myriad elements, including
participant structures, turn-taking, prevalent teacher and student discursive moves, and types
of knowledge, yields distinctive features of Israeli pedagogy and uncovers central tensions.
This paper will highlight some key findings of the quantitative analysis, emphasizing
comparisons between Israel and other contexts while also delving into some characteristically

Israeli phenomena.
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STUDENT PARTICIPATION IN ISRAELI PRIMARY CLASSROOMS: EXUBERANT YET VOICELESS
Dr. Aliza Segal and Prof. Adam Lefstein
Ben-Gurion University

Israeli teachers are encouraged to foster discussion and dialogue, a policy environment that is
reflected in official documents and in focus group data from our study. However, the
implementation of these dialogic and imperatives in practice may undermine the very ideals
they are meant to express.

One approach to dialogic pedagogy focuses on the interplay of voices: Whose voices are
expressed and attended to in classroom discourse? And how do these voices play off of one
another in creating new ideas and meanings? In particular, to what extent are students
empowered to express their own voices, rather than reproducing the teacher or textbook’s
authoritative discourse? We explore these questions theoretically and empirically, through a
case study exemplifying a phenomenon in Israeli classrooms that we call exuberant, voiceless
participation.

Building on Bakhtin (1981, 1984, 1986), Hymes (1996) and Blommaert (2005, 2006), we
argue that realizing voice involves (a) opportunity to speak, (b) expressing one’s own ideas,
(c) on one’s own terms, and (d) being heeded by others. Employing this framework in an
analysis of Hebrew language lessons in two Israeli primary schools, we identify patterns of
exuberant, voiceless participation: students enthusiastically contribute to lively classroom
discussion, often framing their contributions as dialogically responding to and building on one
another's ideas, but at the level of voice the discussion is for the most part univocal since most
student contributions are aligned with the official voice of the teacher and curriculum, and the

rare independent student voices fall out of the conversation.
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WHEN POLITICALLY CHARGED TOPICS MEET CLASSROOM REALITIES:
TEACHING THE LEGACY OF ISRAEL’S FOUNDING FATHERS
Itay Pollak, Dr. Aliza Segal, Prof. Adam Lefstein, & Dr. Assaf Meshulam
Ben-Gurion University

This study explores discussions of politically charged, controversial issues in Israeli primary
classrooms. In particular, we focus on enactments of official curricula that pose three
competing demands: (1) fostering civic identity via exposure to key national historic figures;
(2) developing critical thinking and deliberation associated with personal values clarification;
and (3) cultivating a respectful, democratic classroom environment. We ask: How do teachers
and pupils manage these competing curricular and pedagogical demands? How are the various
tensions expressed or mitigated?

Civic engagement in the classroom has been explored from two opposite perspectives. On the
one hand, it is encouraged as a means of nurturing civic and political awareness (Hess, 2009)
and of preparing students for active participation in deliberative democracy (Pace, 2015). On
the other hand, civics education can become a platform for socio-cultural reproduction through
the inculcation of official, authoritative perspectives (Apple, 1995). These conflicting
characterizations are epitomized in teaching politically charged issues in deeply divided
societies (Barton & McCully, 2007; Ichilov, 2003). Teaching controversial issues might also
raise pedagogical challenges vis-a-vis maintaining classroom order when emotions flare up
(McNeil, 1986) and by shifting teachers and students onto less stable ground epistemologically
and discursively (Nystrand et al., 1997; Bickmore, 2014).

This linguistic ethnographic study (Rampton, Maybin & Roberts, 2014) analyzes six lessons
in which teachers implemented new curricular materials regarding two of Israel’s “founding
fathers” and the historic events that form their controversial legacy. Data include video-
recorded, transcribed lessons; field notes; and curricular materials. Using micro-analysis of
discourse events (Rampton, 2006) as well as trans-contextual analysis (Silverstein & Urban,
1996), we problematize the civics-as-deliberation and civics-as-indoctrination dichotomy:
while controversial historical and political dilemmas are ostensibly subjected to joint scrutiny,
the teachers engage in preemptive moves to mitigate potential volatility and defuse points of
contention. The analysis shows how these competing ideas co-exist, and negotiated within the

same curricular and interactional spaces.
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TEACHER PROFESSIONAL PEDAGOGICAL DISCOURSE IN SCHOOLS
IN ISRAELI ARAB EDUCATION
Islam Abuasaad
Ben-Gurion University
Staff meetings in schools are often considered to be professional learning communities, which
provide opportunities for professional learning through participation in pedagogical discourse
and problem-solving (Horn & Kane, 2015). To be effective, the dialogue must provide
participants with opportunities to share and discuss problems of practice in a supportive and
reciprocal environment (Levine & Marcus, 2010; Horn, 2007, 2012).
These ideas reflect Western assumptions about discourse and professional community that
privilege equal and reciprocal relationships, collaboration, involvement and transparency. To
what extent are these assumptions appropriate in Arab schools?
This study aims to characterize the patterns of teachers' pedagogical discourse in staff meetings
in Arab schools that are participating in an intervention in teacher collaborative discourse based
on Western discourse norms. It examines how these patterns are shaped by the social and
cultural context, and their consequences for teachers’ opportunities to learn.
The study is part of a design-based research study aimed to develop coordinators' pedagogical
leadership by improving their professional discourse in schools. It employs linguistic
ethnographic methods in a case study of Arab primary schools. Data was collected by
participant observation and audio-recording of weekly staff meetings. Select segments were
transcribed and analyzed in detail.
Interaction among teachers in staff meetings in Arab and Jewish schools appear to differ
considerably. This difference is reflected in the space that is given to teachers to express critical
positions and divergent points of view. It is also reflected by different sources of power and

authority that are invoked in the discourse.
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THE RECONSTRUCTION OF TEACHERS' ROLE IN NEO-LIBERAL ERA-
A VIEW FROM THE ISRAELI JEWISH PERIPHERY
Hanita Hadad
Ben-Gurion University

Today, in light of the dominance of neo-liberal discourse in western countries, the role of the
state has changed and is often conceptualized as the tension between the weak and the strong
state. This tension affects also state education systems. To a great extent, neo-liberal reforms
in education, which promote competition, consumers' practices, standardization and
accountability, have reshaped teachers' role. This paper presents preliminary data from a study
that explored the ways in which teachers working at schools located in the Jewish periphery in
Israel interpret their role in light of the tension between two discursive fields: neo-liberalism
and the periphery. The Israeli Jewish peripheries characterized by the conflicting position in
Israeli society. While it is culturally and economically marginalized, it is still included based
on its Jewish national and religious identities.

This paper is a product of two years qualitative micro-political research, in three peripheral
high-schools, each represents a different type of "periphery”- one located at the geographical
as well as socio-economic and cultural periphery, the other located at the geographical center
but otherwise is peripheral, and the third located at the geographical periphery but serves high-
middle class population. Data gathered through participant observations, shadowing 16
teachers in their classrooms and schools activities and through semi-structured interviews with
30 teachers and head-teachers.

Results indicate that in contrary to expectations, teachers in the socio-economic and
cultural periphery, realizing that they cannot compete with "stronger" schools, manage to

preserve their autonomy and often counter neo-liberal practices.
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GETTING YOUR STUDENTS TO PERFORM WELL: EVALUATION, MANAGEMENT AND THE
MAKING OF “GOOD STUDENT” IN CONTEMPORARY CHINA’S PUBLIC SCHOOLS
Dr. Min Zhang
Hebrew University of Jerusalem
In China, as in other post/late-socialist countries, new management practices - under the name
of audit - have been increasingly applied to public institutions (especially in educational
system) since late 1990s and are often labeled as one of the quintessential neoliberal governing
techniques. However, the form of auditing practices in local context is usually a combination
of neoliberal rationality and other legacies (such as personal networks (guanxi) or socialist
centrally-planned systems). In this article, drawing from an ethnographic study of a middle
school in a rural county town located in Northwest China, | explore how the infiltration of
performance evaluation (jixiao pinggu) and responsibility investigation (zeren zhuijiu) system
causes schoolteachers' active and creative involvement in classroom management. My account
here focuses on the divergence of strategies implemented by local teachers to cope with the
fierce competition (between students, teachers, school administrators, and different schools)
that is intensified by the policies with regard to the evaluation and responsibility. I show that
in this process audit itself has become increasingly instrumental and the highly-disciplined
“striving individual” (Yan 2011), rather than the entrepreneurial neoliberal subjects, have been
promoted and produced. In addition to provide a Chinese case of the expansion of audit culture,
| further argue that the framework of neo-liberalism, originally based on Western practices,

must be carefully re-examined when applied in other contexts.
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NOTIONS OF SOCIAL JUSTICE AND EDUCATIONAL GLOBALIZATION:
EVALUATIONS OF ISRAELI TEACHERS AND STUDENTS ACROSS SECTORS
Prof. Clara Sabbagh, University of Haifa
and Prof. Nura Resh, Hebrew University of Jerusalem
The study delves into students’ and teachers’ notions of social justice (social justice judgments
or SJJ), examining how they are shaped by both educational globalization and local (nation-
state) conditions. Using the Israeli school setting as a case study, we discuss the status of
hegemonic Zionism and two influential perspectives of educational globalization — world
culture and the post-colonial critique of neo-liberalism — and derive competing hypotheses
about the notions of social justice embedded in them. Against this background, we investigate
how SJJ are affected by generation — Israeli teachers and students — and by educational sectors
that mirror the society’s major divide: Jewish and Israeli Arab. As expected, Israeli (Jewish
and Arab) teachers and students can be conceived as agents who play an important role in
recreating national heritages and who differently interpret the ways educational globalization

impacts their lives.
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THE FAMILY — FROM A COMPARATIVE PERSPECTIVE
Chair and Discussant: Prof. Edna Lomsky-Feder
Hebrew University of Jerusalem

The session explores ‘family work' as an agent of socialization in everyday life while
focusing on the family's role in intergenerational mobility. The concept 'Family work'
indicates the messages the family communicates to its young ones, the family division
of labor, the various practices its members carry out in routine life and the ways it uses
its material and symbolic resources. Each paper in the session studies a different aspect
of family work, yet they all share three common points of departure: First, the family
is both an agent of change and of reproduction. Second, the family work varies
according to its ethno-class context. Third, all the papers employ qualitative-
interpretative methodology.
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CONCERTED CULTIVATION AND NATURAL GROWTH: PERCEPTIONS OF A PROPER
EDUCATION FOR CHILDREN AMONG RUSSIAN, PALESTINIAN AND JEWISH MIDDLE-CLASS
MOTHERS IN ISRAEL
Dr. Deborah Golden, University of Haifa
Lauren Erdreich - Levinsky College of Education, MOFET Institute
and Sveta Roberman
Gordon Academic College for Education, Research Institute for Innovation in Education,
Hebrew University of Jerusalem
Education plays an increasingly important role in equipping children with knowledge, practical
and social skills, as well as defining social location and potential social mobility. It is women
who are primarily responsible for ensuring the production of an educated person. Practices and
perceptions of mothering are produced in response to changing requirements and expectations
of what mothers can and should be doing in relation to their children's education and the
demands of educational institutions. This paper is based on a broad, cross-cultural,
ethnographically-informed interview study of middle-class mothers from three social-cultural
groups in Israel: Russian newcomers, Palestinian Israelis and Jewish native-born. We ask:
What are mothers' understandings of a proper education for their children and of their role in
ensuring this? How do class and culture conjoin in shaping perceptions and practices of

educating children?

Findings show that all the women in our study adhere to an activist perception of motherhood,
assuming that their engagement in their children's upbringing and education must be
purposefully, properly and intensively pursued. Using Lareau's (2003) distinction between
middle and working class modes of mothering, mothers in our study definitely fall into the
"concerted cultivation" camp, rather than that of "accomplishment of natural growth”. Within
this broad category, however, women across the three groups adopt different interpretations of
"concerted cultivation™, and cluster differently regarding what they view as needing "concerted
cultivation” and what may be left to "naturally grow". Initial findings show that Palestinian
mothers view their role as ensuring the "well-invested child" - primarily through intensive
engagement in navigating their children's schooling, while leaving the development of
Palestinian national identity to "natural growth"; Russian mothers view their role as ensuring
their children's proper "development™ (razvitie in Russian) - primarily through an intensive
schedule of scholastic and cultural extra-curricular enrichment activities, rather than engaging
with school; Jewish native-born Israeli mothers seek to bind together cultivation of child with
cultivating an intimate home and family environment. Thus, whilst the women share certain
ideas about mothering and education, these are also differentially shaped by their endeavors to
maintain and secure their position in the middle-class, as well as by distinct cultural models of
mothering and education.
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FAMILY AND ETHNO-CLASS BOUNDARY-WORK
Dr. Yosepha Tabib-Calif
The David Yellin College of Education
This study addresses intergenerational family relations through the ethno-class lens. More
specifically, it examines how low-class Mizrahi and middle-class Ashkenazi Jews present and
refer to their relations with their parents or family to explain their integration in adult society.
The study’s unique methodology — ethnographic biography — involves recurring, longitudinal
in-depth interviews combined with ethnographic follow-up of participants in various spheres
of their daily lives, including the virtual one. This allows for real-time, online observations,
and in particular, examining how participants’ ethnic identities play out in the family and other
arenas. Our findings show that low-class Mizrahi interviewees have a clear and explicit
objective, which is to advance and be more socially mobile than their parents. Whether they
succeed or not, this is interpreted in terms of their relations with their parents, with most
reporting an ambivalent relationship that ranges between respect and commitment on the one
hand, and a sense of shame and longing for culturally “normative” parents on the other. In this
interpretive mode, some downplay the ethnic Mizrahi identity they associate with their parents
in favor of adopting a class identity; others consider their parents’ traditional ethnicity to be
central to their identity; while still others try to establish a new ethno-class identity. Conversely,
the objective of middle-class Ashkenazi interviewees is above all to preserve their parents’
hegemonic status, which is no longer ensured to them as adults. This preservation project colors
their relations with their parents in such a way that they tend to emphasize the continuity and
similarity between their life course and their parents’, adopt the previous generation’s color-
blind class identity, and explain the gap between them and their parents in terms of generational

units rather than culture.

35



SR A2 NIW W 2959970 2ITOR DY NP MI2MUPETID DRI SIMWD-1T I3y TN
TN NIYIRRI TIO50
7P 2% YT T MY
D°9WI°2 NP2V YI0I2INT

2I7A7 TANKRT DR ,DODMWAT NITONAN W YIRT 100N MAY 200 SNWL-171 CTIN-270 Amwnn Pna
DTV 2227 P2 NPTV ATI0TT DY WIWH AMWwna TIONT DOORIWT DPNNATT I N2Tynk N
M2 7T 2IRD LT MWYS 207107 XYY 29190 207N 202V 11 0230 MNP NI0CON JIwnY ,TINN NOTvna
N72M MW QTR MIPD QY 2NONAT,YIRA 1PN 0T WK, IW-177 PTIT-"27V0 I DY 201w 0002
297 NPIWN DR 0°197 DIRDA DT NIITIT ONI2IN-20 N MIVENKRA 07w DOINKR NINPRA S0
M50 NR 2220770 DOPWYR 921,990 N°2Y PINA 11 0020 TIN2 17 PR AMwna I v o027

.0N2 NR>Pa
DMWY 7727 PW 3732 DY 1PMSRWY D090 N°AT 290R0 DY AMWnT AT D Ivowaa TN 11 12 2700
DRIV 2PNWH-17 790 °N27 2T DR MHWH MY 20T MYINT M2°07 SIRNWT V2N 71971 2N AOX
2Y 9R 20197 YW MOYWI NPTITP-NP27Y AN°o2 207N DW NIDNNWT C01972 N P 12 2R
WP ,AN2 PPN 1IN PR 2OMWNT 1907 N2 DX WPNY ,INPA 28 OTIT-2Y0 T YW Nuni

.0°7277 272 MW NIRYITT 772

36



ARAB-JEWISH BILINGUAL EDUCATION IN ISRAEL: IMPLICATIONS FOR ADVANCING SOCIAL
CHANGE THROUGH EDUCATION IN CONFLICT-RIDDEN AREAS
Chairperson and respondent: Dr. Zvi Bekerman
Hebrew University of Jerusalem

Integrated Arab-Jewish bilingual schools may not be a major force in the Israeli education
system, however it has become difficult to ignore the challenges that they present to commonly-
held perceptions of what Jews and Arabs can and cannot do together. This panel examines
Arab-Jewish bilingual education in light of attempts elsewhere in the world to advance social
and political change through multicultural educational work. This turns the speakers' attention
towards aspects of Arab-Jewish education, both in the classroom and outside of the school, that
have yet to be addressed by literature in the field.

Merav Ben Nun will discuss the influence of Arab-Jewish education on the school community
and its implications for the construction of a shared society. Assaf Meshulam looks at parents'’
motivation in sending their children to bilingual schools in Israeli and North American
contexts. Bob Mark examines classroom practice and its implications for the goals of an Arab-
Jewish school. Zvi Bekerman, who has conducted the most extensive research on Arab-Jewish

bilingual education, will tie the presentations together as chairperson and respondent.
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EXPANDING THE IMPACT OF INTEGRATED SCHOOLING: DEVELOPING SHARED
COMMUNITIES AND SHARED SPACES IN SOCIETIES SEGREGATED BY CONFLICT
Dr. Merav Ben-Nun
Oranim Academic College, Hand in Hand Organization

Scholars of peace education rely heavily on Alport's (1954) contact theory and its developments
(Pettigrew, 1998). While serving as the theoretical base for hundreds of peace education
initiatives and studies, this research has had little engagement with the field of community
organizing. This paper describes research examining the possible impact and enhancement of
peace-building work through the development of shared communities of Jews and Arabs, and
explores the significance of these communities on individuals in their sense of personal and
collective identity, and their influence on society.

Recently, new integrated bilingual Jewish-Arab schools have developed in Israel, mostly as a
result of parent organization and through cooperation with Israel's Hand-in-Hand organization.
Concurrently, Hand-in-Hand, a civil society non-profit organization, built its community
department, and community organizers have led the development of adult shared communities
whose purpose is to deepen connections between parents of students studying at the integrated
schools as well as non-parents who are interested in being involved and working towards
shared societies. While relations between Jews and Arabs exist in economic and occupational
spheres, it is uncommon that these relations defy boundaries to extend to more interrelated and
complex social relations. Yet, members of Hand in Hand communities interact together
socially, partaking in family excursions, afterschool activities, and adult cultural and social
encounters. Through interviews and observations of the community work, this research seeks
to enhance understanding of the influence of shared community, and the potential impact on

aspects of peace education and peace building theory and practice.
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CONTEXTUALIZING MOTIVATION FOR BILINGUAL EDUCATION IN ISRAEL AND THE US
Dr. Assaf Meshulam
Ben-Gurion University
The number of dual-language education programs and schools has been on a constant rise in
the US since the late 1980s. With the increase in the popularity of dual-language education, the
research interest in parental choice of these programs has similarly burgeoned. While the most
extensive studies have been conducted in the US context, there has been significant research
of this subject elsewhere as well, notably in Israel. Although awareness of differences between
bilingual schools across contexts exists (Baker, 2011), divergences across national and cultural
contexts in parental choice of dual-language bilingualism have yet to be explored in the
literature. The purposes of this paper are, thus, twofold: First, it addresses this gap by providing
a Meta synthesis of US and Israeli research on parental motives in choosing these programs.
Second, the paper argues that relational and contextual thinking (Apple, 2014; Apple et al.,
2003) about parental choice of dual-language programs is crucial to understanding the
convergences and, more significantly, fundamental divergences that emerge between the
findings in the Israeli studies on Israeli-Jewish and Israeli-Palestinian parents' motives for
choosing dual-language (Arabic-Hebrew) education and the findings of the US studies. Such a
perspective exposes the multilayered dynamics between culture and power in different social
contexts and counters any tendency to apply simple formulas (Apple et al., 2003) in unraveling

and categorizing parents' motives for choosing this (or any) form of education.
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ON LOCATING THE CULTURE IN MULTICULTURAL EDUCATION
Dr. Bob Mark
Wahat al-Salam/Neve Shalom

The research presented here is a qualitative study of a sixth-grade class in a Jewish-Arab
bilingual school in Israel, focusing attention on the way in which lesson structure and classroom
practice may serve to position Jewish and Arab children differently in the school. Lessons
were conducted in either "binational” or "uni-national™ forums enabling us to see how the same
children responded to different learning contexts. The lessons were filmed, transcribed and
coded, followed by semi-structured interviews with the teachers. The data revealed a more eye-
level, discussion-based classroom discourse in Hebrew as opposed to a more hierarchical,
frontal and closed question classroom discourse in Arabic. Differential teacher expectations
were expressed implicitly in the nature of the work with the Jewish and Arab groups and they
were often expressed explicitly in the interviews that followed. However expectations were
not a topic that had been identified and broached in staff meetings or on any institutional level
of the school.

The research connects the challenges of the Jewish-Arab schools to those of multicultural
projects dealing with social inequality anywhere. It calls upon practitioners to turn their
attention towards culture as it is shaped through interaction. The regard for cultures as
communities of practice may lead teachers to a more critical approach towards multiculturalism
based on examination of ways in which social inequality, institutional structures, cultural
assumptions and discursive practices create groups in the classroom and influence the

participants' images of themselves and of the other.
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CAN GULLIVER AND LILLIPUT FACE THE SAME PROBLEMS? THE IMPACT OF DEMOGRAPHIC
AND SOCIO-ECONOMIC TRENDS ON EDUCATIONAL POLICIES IN UNITED STATES AND
ISRAEL
Nahum Blas
Taub Center for the Research of Social Policy in Israel, Hebrew University of Jerusalem
Since the sixties both Israel and Unites States went through major and radical demographic and
socio-economic changes. In both countries the overall composition of the student body changed
dramatically. It changed from a situation in which one group (either racial, ethnic, religious or
national) had a large majority and thus as a hegemonic group also wielded all the position of
power to a situation in which there is (almost) not one such a group, and few other groups share
between them a large portion of the educational system that amount to half or almost half of
the student body and thus create a multi (racial, ethnic, religious or national) system. This
change of course could not occur without serious waves that impact the educational system in

many aspects.
A second change which occurred in both countries more or less at the same time was a sharp
increase in socio- economic inequality as it is expressed by the gini index.
The purpose of this presentation is to describe in more details the aforementioned processes
within the context of the general political and socio economic changes that these countries went
through— emphasizing the issue of educational gaps and the efforts to reduce them -and to deal
with the following questions:
A) In what ways are both countries in general and their educational systems in particular
similar, and in what way they differ?
B) What are the main educational, fiscal, and budgetary implications of the afore-
mentioned trends on the educational systems in both countries?
C) How each one of the countries coped — and is coping now - with the problems that their
educational system face as a result of these changes?
D) Are there many other countries undergoing the same processes and can more general
lessons be drawn?
The presentation will be of a historical descriptive nature and will be based on works of
American and Israeli scholars that deal with issues of equity in educational funding, the
adequacy and efficiency of various funding formulas in this matter and statistical data from
United States and Israel. Particular attention will be given to the presentation of continuous
trends their pace and duration and future perspectives.
The paper may have some more universal relevance since as we shall point out (as mentioned
in the fourth question) that it is quite probable that there are more countries that may be in the
middle of similar developments as a result of differential changes in the rates of birth of the
various groups in these countries and external tides of immigrants.
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DIFFERENCES IN THE FUTURE ACHIEVEMENTS OF THE MEITZAV EXAMINEES IN ISRAEL (A
TEN-YEAR FOLLOW-UP FINDINGS)
David Maagan

Central Bureau of Statistics, Bar-Ilan University
Studies worldwide have examined the relationship between early gains to future achievements,
show that there is a positive correlation between early achievements and high school graduation
exams success, success in the entrance exams for higher education and Entrance to higher
education (Kurlaender et al., 2008; Vegas et al., 2001; Addi-Raccah and Ayalon, 2008
Murnane et al., 2001; Currie and Thomas, 2001; Marchant and Paulson, 2005). Studies in
Israel, focused primarily on the contribution of family background on achievements in
matriculation exams (Dahan and others, 2001; Sussman and Zur, 2008).
The purpose of the analysis is to examine whether and to what extent the achievements of the
Meitzav exams in eighth grade are correlated with future achievement - Matriculation
examination, psychometric tests and entrance to higher education.
In detail, the research questions are
* To what extent there are differences between students from different sectors, in the degree of
concordance between the Meitzav achievements and future achievements?
* To what extent there are differences in achievement between groups from different socio-
economic background, while monitoring the achievements in Meitzav?
The study population included students in eighth grade, who took the Meitzav exams in 2003-
2002. These students, were followed for more than a decade to complete information on their
achievements in the future.
The findings of the analysis show that the achievements of the Meitzav, make a considerable
contribution to the explained variance in the future achievements.
The relationship between the Meitzav achievements and the future achievements, behaves
differently between Jewish and Arab sector.
It was also found that the gap in the future achievements between students from different socio-
economic backgrounds (by mother's education), significantly decreased with an increase in the

Meitzav achievements.
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IMPLEMENTATION OF A NATIONAL ICT PROGRAM TOWARDS NARROW THE DIGITAL
DIVIDE BETWEEN STUDENTS IN ISRAEL
Dr. Noga Magen-Nagar
Gordon College, Bar-llan University and the Ministry of Education
The national ICT program "adapting the education system in the 21 Century”, has been
operating since 2010and comprises hundreds of elementary schools and mainly in the
peripheral areas. The purpose of the study was to examine the differences in the characteristics
of the learning environment and the digital literacy among students who study at a high
deprivation of school, compared to students who study at a low deprivation of school. 136
students of 5th—6th grades of two elementary schools participated in the study, out of whom
66 students from a high deprivation of school and 70 students from a low deprivation of school.
The participants answered a questionnaire TROFLEI (Technology Rich Outcomes Focused
Learning Environment Inventory).The findings indicate that students from a low deprivation
of school perceive the learning environment and the digital literacy at higher levels than
students from a high deprivation of school. The main conclusion of this study is that despite
the common perception that the socio-economic situation of the students is one of the main
factors that affect the perception of learning environment and digital literacy, it appears that
the effect of the differential allocation to schools is the more significant variable. Following
the research findings, it seems that in order to promote the student achievements, it is necessary
to continue to operate to narrow the existing divide between students on the basis of socio-
economic background, especially in the technological field, which require financial

investment. It is recommended to increase the number of participants in future research.
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TESTING THE RELATIONSHIP BETWEEN PERCEPTIONS OF PARENTAL INVOLVEMENT AND
ACADEMIC ACHIEVEMENTS IN ISRAEL THROUGH INTERNATIONAL ASSESSMENT TESTS
(TIMSS)

Erez Zavelevsky and Dr. Orly Shapira-Lishchinsky
Bar-Ilan University
Numerous studies reveal the positive, significant contribution of parental involvement in
improving students' learning achievements (Dumont, Trautwein, Lidtke, Neumann, Niggli, &
Schnyder, 2012; Hong, Yoo, You, & Wu, 2010). Nevertheless, many teachers view parental
involvement with reservations, and avoid initiating parental involvement in the school (Hornby

& Lafaele, 2011).

Based on the data gathered from the TIMSS study (2011), we tried to answer the following
questions: 1. Is there a positive relationship between students' perceptions of parental
involvement and those of teachers and principals? 2. Is there a positive relationship between
principals', teachers' and students' perceptions of parents’ involvement and math achievements?
The data was based on TIMSS (2011) eighth graders in mathematics questionnaires of 4699
pupils, 508 teachers, and 151 principals nested in 151 schools, from Israel.

Unexpectedly, we found a negative relationship between students' perceptions toward parental
involvement and those of teachers and principals. Second, we found a positive relationship
between students' perceptions of parental involvement and students’ math achievements.
However, there was a negative relationship between perceptions toward parental involvement
among teachers and the student's scholastic achievements, even when the teachers themselves
initiated teacher-parent communication. Additional findings: student's achievements were
positively related to parents' education. Moreover, the greater the proportion of lower SES
students, the lower the parental involvement and the math achievements.

The current study's contribution is its attribution of importance to the development and
implementation of programs for parental involvement in the schools, primarily in low-

achieving schools, in order to increase students' achievements.
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PATTERNS OF RELIGIOUS FEMINIST DISCOURSE AMONG RELIGIOUS WOMEN (JEWS AND
ARABS) IN ISRAEL - A COMPARATIVE PERSPECTIVE
Prof. Zehavit Gross, Chair
UNESCO/Burg and Sal Van-Gelder Center Chairholder, School of Education,
Bar-Ilan University
The symposium is aimed at analyzing patterns of the religious feminist discourse that has
developed in Israel among religious women (Religious Zionism, Muslim women, women of
Ethiopian origin, and Bedouin women). The debate’s conceptual framework will be the
typology of Prof. Zehavit Gross, that identifies three types of religious feminist discourse in
Israel (Gross, in press; Gross, 2014).
Patriarchal, female, gendered discourse - the patriarchy defines femaleness as a separate
category from maleness — the sui generis approach.
. A discourse of bargaining with the patriarchy — women find distinctive ways of coping with
the male hierarchy through negotiations (Kandiyoti, 1988)
. Adiscourse of challenging the patriarchy - women who challenge the patriarchy wish to remain
within the religious framework and discourse, and to obtain legitimacy.
During the symposium we will present four studies: the research by Zehavit Gross on the
discourse of rights and the discourse of identity among graduates of Israel’s state-religious
education system; the research of Rodeina Badir and Yossi Klein on perceptions of the home—
career conflict among Moslem female high-school students; Aviva Ellman’s research into the
world of young Ethiopian girls who graduated from ulpanot; and the research by Samhar al-
Tori into the world of religious Bedouin girls. After presenting each research, we will attempt
to perform a comparative analysis, bearing in mind the conceptual structure proposed by Gross
(2014) for analyzing the religious feminist discourse in Israel, particularly in light of the

‘challenging the patriarchy’ concept.
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THE WORLD OF GRADUATES OF THE STATE RELIGIOUS EDUCATION SYSTEM: BETWEEN A
DISCOURSE OF RIGHTS AND A DISCOURSE OF IDENTITY
Prof. Zehavit Gross
UNESCO/Burg and Sal Van-Gelder Center Chairholder, School of Education,
Bar-Ilan University
The aim of this research was to identify the perceptions of religious young women who
graduated from religious education system regarding the concepts of human rights and
women’s rights. There were 40 respondents who had graduated from that system; twenty high-
school graduates, and 20 graduates of ulpanot. The research was conducted through semi-
structured interviews, according to Spradley (1981) and chiefly analyzed according to Strauss
& Corbin (1993). The study’s findings showed that, in the respondents’ statements, the
discourse of human rights and the discourse of women’s rights were cited only in a limited,
minor way. The concept of human rights, in the respondents’ conceptions, is identified with
the political left, perceived as a secular, anti-religious discourse, and as contradicting Judaism.
An analysis of the respondents’ statements disclosed that the discourse of rights in its
procedural, shallow sense (technical) is found in the first and second discourses, while the
discourse of challenging the patriarchy tries to cope with the essence of the question of rights.
As part of the discourse of challenging, we see the discourse of identity relatively more
prominently. It seems however that the discourse of rights is ignored, and thus in many cases
the discourse of identity is a shallow one, that does not engage with the inherent complexity
and the fundamental issues such as the potential clash between the halachic discourse which is

essentially “dictated” and the discourse of rights which has more of the nature of “sanctioned”.
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THE CONFLICT BETWEEN COMMITMENT TO WORK AND TO FAMILY AMONG FEMALE HIGH
SCHOOL TEACHERS IN THE ARAB SOCIETY IN ISRAEL
Rodayna Badir and Dr. Joseph Klein
Bar-1lan University
Theoretical framework and aim of study: In recent decades increasing numbers of Arab women
have entered careers outside the home, especially in teaching (Heilbrunn & Abu-Asbah, 2011).
This study examined the hypothesis that the "Oz Lit'mura” school reform, which adds work
hours and responsibility, also heightens the women's conflict regarding commitment to school
and to work.
Study population: 800 teachers from high schools in the Arab sector in the Haifa, North and
Central districts, half within the Oz Lit'mura reform and half in the pre-reform format.
Methodology: Participants completed a series of questionnaires about work and pressures,
family commitment and functioning, and management style. Findings were processed using
MPlus.
Findings: Female teachers participating in the Oz Lit'mura reform show less family
involvement than non-reform teachers (P<.05). They manifest higher commitment to work, as
evidenced by a lower rate of absenteeism from work (p<.01) and greater involvement in
preparing classes for matriculation exams (84.3% and 53.9%). Teachers in the reform also have
a higher level of education and teach more hours. The changes in women's functions
significantly affect interpersonal relations and task distribution in the nuclear family cell. The
demanding career also constitutes a source of conflict and pressure in family life, in keeping
with the study hypothesis (Segal, 2007). To moderate the conflict, teachers adhere to a strict
time table for family and work activities (Reif, 2012; Usha & Geetha, 2010).
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AFFINITIES BETWEEN SOCIALIZATION PROCESSES IN ISRAEL’S EDUCATION SYSTEM AND
THE DEVELOPMENT OF FEMALE IDENTITY AMONG BEDOUIN WOMEN
Samahar Altory
Bar-1lan University

The research aims to examine affinities between socialization processes in Israel’s education
system and the development of female identity among Bedouin women in North, Central, and
Southern Israel. It was performed against the backdrop of changes in Israeli Arab society that
resulted in a split within its social and economic foundations, and an intercultural crisis that
provides new conditions for gender issues.

Identity structuration is a continuing dynamic process, shaped by interactions with society: one
of its tensions is that between collective connectedness and individualism. In Bedouin society
women shape their identity in a process ranging from collective Bedouin society’s values and
individualist Israeli society’s values. Bedouin women are exposed to alternative norms and
values available for combating gendered and ethnic marginality. The research explores
emphasizes the impact of interpersonal processes on shaping female identity, since women
stress the interpersonal aspects more than the collective in developing their identity. We found
that educators transmit dual messages: they encourage preserving the traditional female ideal,
but also fostered the Jewish personality. Moreover, we found that Bedouin women adopt
conformist behavior in order to win legitimation for future academic studies. Arguably,
Bedouin women undergo dual social identity structuration: a Bedouin sociocultural identity,
and an ethnic Israeli one. The new space they create through their dual lives, considered
dichotomous, is possible despite its complexity since women are characterized by greater
flexibility, strong interpersonal communicative skills, and the ability to function within the

space between two perceptions.
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THE IDENTITY OF WOMEN OF ETHIOPIAN ORIGIN EDUCATED IN AN ULPANA
Aviva Almo
Bar-1lan [University

The research examined the identity of women of Ethiopian origin educated in an ulpana.
Existing studies on the Ethiopian community, particularly Ethiopian women, focus on
describing their traits and cultural values, emphasizing the culture of origin’s attitude that
Ethiopian women are inferior than the men. No research has yet been conducted on how Israeli
women of Ethiopian origin perceive the process that forms their female identity, the impact of
education institutions, and the significant socialization processes they undergo in those
institutions.

We addressed five identities (female, religious, Zionist, civil, and ethnic) and the ulpana’s role
in shaping them. Participating in the research were twenty religious women of Ethiopian origin,
graduates of eleven ulpanot in Israel. It revealed for the first time the distinctive voice and
experience of National Religious Israeli women of Ethiopian origin, illuminating how they
experienced migration and socialization processes as constituting female identity. We also
showed how they cope with the complex process of female identity structuration, deal with
contradictory values of their traditional homes, and education in a modern society, and how
they redefine and reposition female identity.

The research found a feminist religious female Ethiopian identity, which simultaneously
experiences exclusion and oppression in the home and outside. Exclusion has a gendered,
ethnic—cultural and class background (double and triple exclusion). The ulpana as an
educational institution appears to be a highly significant factor in nurturing and structuring
religious and female identities, through empowering curricula and female educational figures

who function as personal examples and role-models.
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SENSE OF JUSTICE IN SCHOOL AND CIVIC EDUCATION
Prof. Nura Resh, Hebrew University of Jerusalem
and Prof. Clara Sabbagh, University of Haifa
Issue of ‘fairness’ in school looms large in students’ daily discourse and might serve as a hidden
curriculum affecting feelings, attitudes and behavior. In our study we investigate the
relationship between justice experiences at school - i.e., instrumental and relational rewards’
distribution and the procedural justice in these distributions - and a variety of attitudinal and
behavioral indicators of expected civic education outcomes: democratic orientation (especially,
regarding human rights), social and institutional trust, and sense of belonging; within school
rule-abiding behavior (dishonesty), violence towards students and teachers, extracurricular
activity and out-of-school community voluntary activity.

Based on justice theories and adapting it to the educational context, we hypothesize that
students who perceive their teachers' rewards distribution and the procedures of their allocation
as fair (just)will develop a more positive civic attitudes and behavior.

The model was tested empirically in Israel in a national sample of 48 middle schools with
about 5000 8th and 9th grades’ students in the three public educational sectors — Jewish general,
Jewish religious and Arabic. Sectorial effects were also hypothesized and tested.

The two-level data (individual, school), collected in 2010-2011, were analyzed by
HLM?7.Findings basically support the study’s hypotheses: In general, sense of distributive
justice, especially teachers’ relational justice was related to most of the expected civic attitudes
and behaviors; school (aggregate) sense of procedural justice added considerably to these
positive effects; and sectorial affiliation also explained a considerable portion of the between-

school variation in students’ attitudes and behavior.
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CRITICAL ETHICAL INCIDENTS: TOWARD ENHANCING TEACHERS' ETHICAL EDUCATION
Dr. Orly Shapira — Lishchinsky
Bar-Ilan University
The main goal of this study is to gain a better understanding of teachers' ethical reasoning. This
in turn may help to design teachers' professional development programs that could be offered
worldwide to various countries.
The study included 70 Israeli teachers. First, research assistants informed 20 volunteer teachers
that each one of them would be required to report anonymously about one meaningful ethical
case that he/ she had experienced. Second, we developed a questionnaire listing 20 ethical
critical incidents (based on the first phase) with the following reflective questions for each
critical ethical incident: What is/are the ethical dilemma/s? How would you behave? And what
do you think is the expected behavior? Finally, an additional 50 teachers were asked to answer
those questionnaires for each case.
The content of similar subcategories of ethical dilemmas was combined and clustered through
axial coding around the categories of the following scenarios: ‘'misbehavior," 'interactions with
parents' and ‘teaching and learning.' We found that teachers' ethical decision-making was based
on care and justice while there is an intrinsic difficulty in balancing between these two
dimensions. In addition, we found that in most cases the teachers reflected that they were aware
of the required behavior. However, we did not find a pro- or con preference for the required
policy.
Enhancing teachers' professional development programs by focusing on the duality of justice

and care and critical ethical incidents will offer new strategies to deal with ethical challenges.
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""THE URINE ON THE FLOOR- THIS IS OUR DNA"
THE CAMERA AS A TOOL FOR LOWER CLASS STUDENT'S "VOICE' OF TO BE HEARD BY
Avy Hemy
Ben-Gurion University
Research literature shows that practicing Student VVoice does not assist weakened students to
speak out and experience listening and the ability to influence their life at school. On the other
hand, social projects have shown that putting a camera in the hands of excluded community's
members to present their power and problems helps them voice themselves and even influence
their lives. Based on these projects Wang and Burris, (1997) developed the Photo Voice
methodology. An action research that assumes that self-documentation enables community
members to understand the political and social structure of their lives and so to stir up a change
between them and decision makers.
Most of the researches based on this methodology focus on communities, and only a few
examine it through the educational system. Therefore, this research wishes to examine how
using the methodology in the educational sphere influences the feeling of ability of students
from weakened classes and their will to make their voice heard at school.
Twelve students participated in the research, all of them from a low socio-economic status. It
was based on an intervention program developed and prepared based on the Photo Voice
methodology. The findings showed a significant change on the participants’ equalitarian and
security feeling in their dialogue with school. Furthermore, a change was seen in the students’
concept of their ability to make their voice heard and the feeling that they were indeed listened
to.
These findings show the great potential embodied in the use of Photo Voice as a practice that
would enable students from weakened population classes to experience equality, to know that
their authentic voice has value and importance and that they are able to influence and change

the reality of their life in school and even outside it.
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RELIGIOUS LITERACY IN PUBLIC SCHOOLS IN MULTI-FAITH SOCIETIES: DILEMMAS AND
CHALLENGES
Dr. Najwan Saada
Beit Berl Academic College
In this essay | propose a framework to include religious education in public schools with a
particular focus on learning from religious and secular perspectives. | discuss through a
philosophical analysis the complexity of education for religious literacy in public schools in
multi-faith societies and how we might solve the possible dilemmas and debates in this regard.
| suggest a compromise between theological and scientific arguments with emphasis on the
moral aspects of religious and secular worldviews. Also, | criticize the multicultural approach
of teaching about religions in public schools and I suggest education for reflective pluralism
which is based on ethical dialogue and philosophical reasoning. Ethical dialogue involves
cultivating empathic understanding of unfamiliar ethical perspectives and then engaging in
thoughtful, civic deliberation in light of this understanding. It helps students talk and live
together respectfully across ethical difference, and thus contribute significantly to their ethical

growth and the health of civic society.
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WHAT SOLUTIONS DO EDUCATION SYSTEMS IN SELECTED COUNTRIES OFFER FOR THE
CHALLENGE OF DIVERSITY AMONG PUPILS?
Lilach Grunfeld-Yona
The National Academy of Sciences

This comparative scientific review aims to examine how 6 chosen countries - Finland, Sweden,
Britain, Canada, Estonia and The Netherlands cope with differences and gaps between pupils;
disparities that stem from personal, socio-economic, cultural, ethnic and linguistic diversity.
Data collected from the OECD and the Education Departments show that a key strategy in
reducing social and educational disparities was to create an egalitarian and high-quality
education system that is accessible and available to all. The countries were successful, each in
its own way, in working to reduce disparities while maintaining a high level of education.
The comparative review of policies identifies “inclusive education” as a key concept. This
concept refers to the need to address all pupils by boosting cooperation between cultures and

communities and reducing exclusion in the education system.

70



NY92I93 NITIRY TIMR WET DR NN 2900 nohaws N
TR A" A
292R-5N NY0IINR
D°IW2 Y71 MY MIPTA ,NP210A7 NOINTNAN 77202 17X MANa? ,RXANAY 1177170 DR o0 NI Y
221007 .N°92193 PRDIPIIR 22720 2P 1NDY aNIWAY 025N TRW 1NN MIIYA T 2TPY MININRT
MR, 707 17YIW 22100 NPITAY TIVA .N°22173 MINIRY TN QW Din 2115 20 1990 020021930
D2 S MYAWA TPON DOPAWA 01 %2 R¥AI,NINNI WRA NRN0R NPT N 2OIMON 2°X191 NPH9)
Do YW OT°PON ,NRT OV .MM 19IRA MA0IA 70T NTAT 2 0°IPR2 03 ,2°19N DAY NPT
MO PANT ORI NP D LRV 7702 NP1TA PR 072 22PN N2 C0IN9I AT WPn2 0010100
2w MPUIIRNT N0 NMYEAR NVH123 NINITRY Y2 ORIW2 2°17 2w 27°M0°0N DR NN2% NWRIT RIT
N19°2I117 HROXIVIDT DR D°0A7 NID°ON 12 DI 2V MK 2°072 K37 PRI NIV ONN2AT PNV NPRN
qPANT .NP22193 MINAIRY 1M VA2 D NI00N NR AXYY NMWY 0712V 0°1°T) DAY TRV 0 Tno0 Y
.2°2R 9N Y2 AN YRR NPDIIIR NIWAT DO 190 N2 22N OV PRIV NIPRI DMWY WY U
DR TX°21 MD’ON2 29727 2P OX 1IT2Y NIN DY ITWA NINYA TOIINCD MNP MYEARD NI MR
TP WD W INIRIPT? DPNWRI NIPRI POON IPIAT .MODNT XYY NN D 7°NRPNT D010 DY
WK INWA NPITAY NPIWRT MEDAN PD0A 191 ,MINIRT 712°72 YD 109022 7117 WK L1173 MINITRY

.y oXnxh onk HoIn

71



GLOBAL CITIZENSHIP FOR ALL? THE EMERGENCE OF THE GCE GAP
Heela Goren and Dr. Miri Yemini
Tel-Aviv University

In order to prepare students to navigate and thrive in modern global society, many countries
have begun adding curricular contents aimed at the development of a global orientation among
students. These globally oriented contents are often grouped the title Global Citizenship
Education (GCE). While GCE policies and curricula are more developed in some countries
than in others, it has been found that teachers play a major role in their application in the
classroom; Teachers’ agency is most relevant in cases where no clear policy exists or when the
goals of GCE are vague, as is the case in Israel. The current study is the first to examine
teachers’ perceptions of GCE within the framework of social reproduction theory, in order to
shed light on the way teachers’ perceptions of their students’ mobility and imagined futures
may shape these perceptions. The study involves twenty interviews with teachers at different
schools in Tel-Aviv which cater to student populations of various socio-economic
backgrounds. Grounded theory analysis was conducted in order to examine the perceptions of
GC and GCE among teachers in schools catering to different populations, and the way these
perceptions are related to the imagined futures they perceive for their students and the socio-
economic background of their students. The study provides evidence of a GCE gap, similar to
that found in civic education, and recommends practical solutions to prevent its perpetuation
through the development of clear policy.
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GLOBALIZATION AND EDUCATION AS SEEN THROUGH THE MEDIA: A COMPARATIVE STUDY
Alexandra Fulop and Dr. Miri Yemini
Tel-Aviv University
This study explores the growing media discourse on global dimensions in education in two
countries UK and Israel, showing, using comparative perspective, how, when, where and by
whom the global dimensions are organized and shaped in each of the different educational
contexts. Global dimensions in education are becoming more visible in the public discourse
and in policy-makers goals, while their actual meanings and implications are disputable and
usually encompass opposite motivations and means. By employing critical discourse analysis
on newspapers articles in each of the countries we reveal and map the global dynamics in
contemporary education discourse. Our results show that global dimensions are employed and
covered by the press within two mega-themes: (1) legitimacy seeking — where global and
international comparative perspectives were taken to tackle specific problem and (2) local
controversies within global world —global dimensions were discussed within the existing
controversies in each of the education system. Our study, by taking the comparative perspective
sheds some lights on this phenomenon, allowing the initiation of more informed discourse and

research of global dimensions in education.
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“TAKING ROOT AND GROWING WINGS”: ON THE CONCEPT OF GLOCALITY FROM THE
PERSPECTIVE OF SCHOOL PRINCIPALS IN ISRAEL
Ravit Mizrahi-Shtelman and Gili S. Drori
Hebrew University of Jerusalem
Recent discussions of glocalization, which maintain the long-standing definition of glocality
as an amalgamation of global and local themes, call for acknowledging the role of agents of
glocalization. School principals, by holding a mid-level position that is increasingly evaluated
by global standards and yet is acutely responsive to community-level capacity, are afforded the
opportunity to both formulate glocality and to practice it. By recording the role perception of
school principals, in this work we propose a novel outlook onto glocality: from the perspective
of the agents of glocalization, and specifically from the viewpoint of school principals in Israel,
we (1) redefine glocality as a matter of orientation and (2) extract a typology of the practice of
glocalization. First, based on their own understanding of what accounts for “global” and for
“local,” we show that while all school principals report that their work requires the integration
—of international testing standards, Ministerial policies and the needs and preferences of pupils,
parents and teachers in their school community — they differ in their orientation, or inclination,
towards what they regard as global or as local. Second, we show that such orientation is
associated with a particular type of glocality: school principals with a strong orientation
towards the global also express a sense of hybrid glocality, whereas school principals with a
strong orientation towards the local also express a sense strategic glocality. In linking glocal
orientation with glocal sense of practice we highlight the importance of agents of glocalization

and their role perception in discussions of global-local entanglements.
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PRINCIPALS ABUSING TEACHERS- A COMPARATIVE STUDY IN ISRAEL AND
WORLDWIDE
Avraham Ben Tolila and Dr. Joseph Klein
Bar-1lan University
Goal
Abusing at work destroys the quality and productivity of workers. The extent of abusing
teachers by principals has been measured in a comparative study in Israel and worldwide.
Theoretical Framework
In the recent years there has been an increase in the awareness of abusing employees by their
employers. Enhancing the authorities of the principals in the privatization era includes the
potential to abuse employees (Riley, Duncan, & Edwards, 2011). A similar phenomenon has
been studied in a comparative study in Israel as well.
Procedure
A questionnaire of measuring abuse of teachers by principals was validated. Similar
components that were studied in other countries were included in the questionnaire. The
questionnaire was filled by teachers and was analyzed to check the correlation between the
leadership style (Bass & Avolio, 1993)and the extent of the abuse and its effect on the teachers'
functioning.
The Examinees
310 Teachers: half of them work in primary schools and half of them work in high schools.
The number of teachers working in secular state education and in state religious education was
almost equal.
Findings
15% of the teachers examined in Israel have reported on abuse by the principal of school. This
is a smaller extent compared to other countries by far. The reasons to this should be examined,
but it seems that it is effected by the organizational culture and positive atmosphere in a large
number of schools. Schools in Israel are smaller than schools in other countries, which
contributes to a more intimate staff atmosphere.
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RELIGIOUS IDENTITY FORMATION PROCESS AMONG RELIGIOUS PRE-ARMY MECHINA
PROGRAM STUDENTS IN ISRAEL
Dr. Gai Halevy and Prof. Zehavit Gross
Bar-1lan University
Based on Erikson’s (1950, 1968) theoretical foundation for identity research, Marcia (1966,
1980) developed the identity status model which was criticized both as ignoring the social
component of identity as described in Erikson’s theory (Coté & Levine, 1988) and disregarded
the developmental component of the identity formation process (Bosma & Kunnen, 2001). The
aim of this study was to examine the religious identity formation process among lIsraeli
Modern-Orthodox pre-army mechina students during 2010-2011, by use of questionnaires,
interviews and observations.
The comparison between results and current literature raises three major issues:
1) Identity formation process: four dual-stage models were found which compared to the two
process models that have been documented to date raise a question about the compatibility of
these two process models to Marcia's model despite their common basis.
2) Identity components: three identity components: theoretical, practical and collective were
found. These components are not fully reflected in current questionnaires.
3) Exploration styles: four styles of religious identity exploration, two previously documented
styles (in-depth, in-breadth) and two novel styles (experiential, directed) were found.
Despite the centrality of religious identity among large populations in the world, religious
identity formation and specifically the religious identity formation process have scarcely been
researched (Bell 2008; Fulton 1997; Layton et al. 2012; Peek 2005). Similar studies which will
take place in a variety of sociocultural contexts could develop the research in this area.
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RECIPROCAL ATTITUDES AND RELATIONS BETWEEN JEWS AND ARABS, AS REFLECTIONS
OF MINORITY-MAJORITY RELATIONS

Rotem Maor and Prof. Zehavit Gross
Bar Ilan University

The research deals with the differences between Arab and Jewish citizens of Israel in terms of
their reciprocal attitudes and relationships. Previous studies (for example, Shefferman, 2008)
found that Arab citizens of Israel have more positive attitudes towards Jews and they express
stronger willingness for contacts with them, than vice versa. Those studies indicate asymmetry
in relations, and traits of minority-majority relations in several societies across the world:
minority group members feel they benefit more from the majority-group members, in their
reciprocal relations (Diab & Mi’ari, 2007). The research variables are the stereotypes and
prejudices of Jews and Arabs towards each other, which reflect an index of attitudes, social
distance and social relations, reflecting an index of inter-group relations. The quantitative
research method was used, and 200 Arab and Jewish students, divided into two equal groups,
participated in the study. The findings support the theoretical literature dealing with majority-
minority relations. That is, the positions of the Arab students towards Jews, as well as their
relations with them, were more positive than vice versa. It was also found that, among Jewish
students, a stronger connection was found between prejudice towards members of the other
ethnic group, and social distance and social relations. The significance of these findings is
discussed here through theories engaging with minority-majority relations, as well as by

specific addressing of the situation of Jews and Arabs in Israel.
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INSTRUCTIONAL LEADERSHIP PRACTICES IN ISRAELI AND USA
JEWISH EDUCATIONAL SYSTEMS
Dr. Haim Shaked, Bar-Ilan University and Jerusalem College
Prof. Jeffrey Glanz, Jerusalem College
Dr. Chanina Rabinowitz, Jerusalem College
& Dr. Shmuel Shenhav, Jerusalem College and Herzog College

Extant research in the field of school leadership indicates that principals are expected to serve
as instructional leaders, promoting high academic achievement for all students. Research
outside USA public school settings into the principal’s role as instructional leader, however, is
limited. Instructional leadership practices of principals in Israeli and USA Jewish schools have,
until recently, been unexplored. Therefore, this mixed methodological study explores
instructional leadership practices among Israeli and USA Jewish school principals.

Data for this study were collected from 94 principals from Israel and 93 principals from Jewish
schools in the USA. Participants completed a questionnaire, which was designed using items
drawn from the literature about instructional leadership including, among other areas,
providing teachers with learning opportunities to examine their teaching, facilitating
professional development programs, and encouraging curriculum development. The
independent variables (beyond comparing Israeli and USA principals) were related to personal
and demographic characteristics of the principal such as years of experience, type of school,
and gender. The dependent variables were related to various aspects of instructional leadership
as reflected in the literature such as maintaining high visibility in classrooms and providing
professional development opportunities for teachers. Data analysis focused on the use of
descriptive statistics and correlational analyses.

Preliminary findings suggest that principals of USA Jewish schools demonstrated significantly
higher level of instructional leadership, especially when it came to leading processes of
teaching and learning. In both groups, women principals demonstrated higher level of

instructional leadership. The study is ongoing; its second phase (qualitative) will begin soon.
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AT THE INTERSECTION OF TWO TRIBUTARIES:
THE EUROPEAN COMMISSION’S INTERNATIONALIZATION POLICIES FOR HIGHER
EDUCATION AND FOR SCHOOL LEVEL RE-ASSESSED
Dvir Yuval and Dr. Miri Yemini
Tel-Aviv University
Globalization, technological advancements and demographic transformations alter the function
and patterns of internationalization. Formerly formulated by governments and national
institutions, internationalization policy is currently increasingly influenced by supranational
organization’s policy, such as the EU, the World Bank and the OECD. In addition,
internationalization practices continue to trickle down from their traditional location at higher
education to other educational levels and in particular to secondary schools. This trickle down
process includes established internationalization patterns like staff and student’s mobility and
E-learning, as well as new patterns like virtual mobility and virtual platforms for inter-
institutional cooperation. These changes affect the possibilities of individuals and institutions
as far as acquiring knowledge, developing linguistic literacy, and enhancement of other skills.
Furthermore, they influence existing relationships between different educational levels and
between national and supranational organizations. This study explores the motivations, aims
and possible implementation tools of internationalization at different educational levels as
formatted by supranational organizations. The first part of the study presents a comparative
analysis of the European Commission’ (EC) internationalization policy for schools and higher
education, as implemented by the EC through the Comenius and Erasmus funding schemes,
respectively.
The methodology employed in this study is based on qualitative content analysis and utilizes
the Critical Discourse Analysis (CDA) approach. This approach applies a continuous process
of micro-level textual content analysis in the context of its meso and macro-level social settings
that influence its formation and progression. The designated time period defined for documents
collection stretched between 1987-2013 enabling researches of the program’s full scope.
Initial findings suggest substantial policy transformations made by the EC that reinforce the
EU global economic competition stance by educating towards global skills. The policy outlines
potential lifelong learning tracks that are incorporated in different educational levels bearing a
focal point on the individual. The study’s conclusions may contribute to research regarding the
function of internationalization in the 21% century, and to the research of relationships between
national and supranational organizations in this context.
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CHILDREN BETWEEN EXCLUSION AND CIVIL PARTICIPATION: ADULTS' PERCEPTIONS OF
CHILDHOOD AS CONSTRUCTED IN PROGRAMS FOR CHILDREN'S PARTICIPATION
Yaakov Michlin
Ben-Gurion University
In recent years a growing number of initiatives encouraging children’s participation in Israel
are noticeable. This phenomenon is not exclusive to Israel and can be attributed to the
development of new theorizations of childhood and citizenship. These trends have that laid the
foundations for a shift from an approach which sees children as citizens in the making to one

that envisions children as active citizens.

The purpose of this research is to examine adults' Perceptions of Childhood and citizenship of
children aged 9 to 12, and how such perceptions shape children's participatory environments
in Israel. This project focuses on a comparison between two groups of adults: first, teachers
and principals who manage leadership groups in elementary schools, and second, local-
authority civil servants who take an active role in municipal children’s civic councils.

The findings show that local-authority civil servants who operate, based on concepts of civic-
participatory processes grounded in neo-liberal consumerist discourse, provide children with a
slightly wider range of opportunities for civic-participation than those offered in schools, which
operate within the pedagogical discourses and practices. An analysis of the findings indicates
that municipal civil servants express consistent perceptions of childhood which sees children
as citizens in the making, though not yet fully formed or matured. Yet, the interviews data from
this research show that teachers and principals understand childhood and citizenship in a more
complex way that reveals the tension between the educators' desire to allow children to express
their voice and their tendency to distance children from decision-making processes for their
protection.
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ETHICAL CLIMATES IN SCHOOLS AND EXTERNAL FACTORS AS PREDICTORS OF STUDENTS'
SUCCESS IN ""MEITZAV" MATH TESTS AMONG JUNIOR HIGH SCHOOL STUDENTS IN ISRAEL
Miri Ben—Amram and Dr. Orly Shapira-Lishchinsky
Bar-Ilan University
Israel has adopted the OECD's standards of examination, by using the Meitzav (Growth and
Effectiveness Measures) tests, which are given by the National Authority for Measurement and
Evaluation (RAMA). These tests include questionnaires about Climate and Environment
pedagogical and a math test. The purpose of this study is to examine the relationship between
the students' achievements in math and their perception of the inner school variables (ethical
climate, which includes levels of caring relationships and violence) and outer school variables

(use of a home computer and private tutoring).

The information for this research was gathered from the RAMA Internet database, and 191
schools participated in it. The results show that outer school variables are more dominant than
inner school variables in predicting achievements in Math. That is, if the student is assisted by
private tutors and a computerized learning environment his/her achievements will be higher.
The next factor to predict achievements is sector and the third is levels of violence at school.
Theoretically, these findings can contribute to our understanding of the factors that may
improve students' achievements. Practically, these findings can help shape future educational

policies aimed at reducing gaps among students.
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‘SoCIAL MATRICULATION CERTIFICATE’: A HIGH SCHOOL VOLUNTEERING PROGRAM AS A
SOCIAL STRATIFICATION PRACTICE
Orit Karnovsky-Nothman,
Hebrew University of Jerusalem
The goal of this study was to examine the changes in the field of volunteering in high schools
following the program and to understand how these changes influence school staff and
volunteering students.
The study uses Kahana's Code of Informality to describe the program, which is a part of the
school's informal education. The aspects of the code | have focused are VVoluntarism, Flexibility
and Reciprocity. When reviewing the plan's properties, it is evident that it is organized
according to clear and orderly bureaucratic principals that strengthen Weber's claim regarding
the introduction of bureaucracy to the educational institutions and the rationalization of
education. Moreover, the current study reinforces the link between high social status and high
motivation for volunteering, as it appears in the literature, and explains it using Bourdieu's
concept of 'cultural capital’. Students with high cultural capital, from homes where volunteering
was encouraged will tend to participate in such activities.
The study was carried out using mixed method research. Ten schools in the central (“Merkaz”)
and Southern (“Darom”) districts in years 2012-2013 were examined. The study also included
21 in-depth Semi-structured interviews with staff members, from supervisors through school
principals and volunteering coordinators, and questionnaires were given to 287 12" grade
students that volunteered as a part of the program.
The program appeared to focus on the administrative side of volunteering, and the
coordinators’ role consisted of mostly bureaucratic elements, while educators that were
supposed to contribute the moral aspects of the program, did not take an active part in it.
The study also showed a higher representation of high-middle class youth among the program's
participants, notably members of youth movements. Furthermore, the gap between Jewish and
Arab representation has remained, primarily because of cultural differences in the culture of

volunteering and the lack of appropriate volunteering opportunities in the Arab sector.
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